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1. Introduction 
This report provides an evaluation of the collaboration between Abram Wilson Foundation, 

Kokoroko band, Mossbourne Community Academy and Church of Sound, from September 2018 

to January 2019. It is based on feedback provided by students, supplemented by additional data 

from their teachers and from our workshop leaders. The report presents an overview of 

programme delivery, an assessment of progress towards our key aims and outcomes,  and some 

feedback on the quality of the delivery. It also includes recommendations for developing our 

programme delivery in the future. Please note that all names have been changed to protect 

participants’ anonymity. 

 

2. The need 
There is evidence to link regular arts engagement with academic attainment i.e. those from 

disadvantaged backgrounds accessing regular arts activities are three times more likely to stay in 

school and go on to higher education. 1 2Additionally, Arts Council England (ACE) research 

suggests there is a correlation between students that participate in the arts and higher academic 

attainment and more positive later-life outcomes.3 For example, it has been demonstrated that 

music education strengthens mathematical ability, while drama strengthens literacy. 

 

However, the strongest positive correlation regarding engagement with the arts by children and 

young people, is parental socio-economic background and circumstances. Children from higher 

socio-economic backgrounds are more likely to participate in arts activities and to play an 

instrument, receive tuition and take music exams than those from lower socio-economic 

backgrounds. Children with parents who have a degree, are more likely to spend longer during 

the week on cultural activities. 4 

 

Students from lower socio economic backgrounds are less likely to take arts and music 

qualifications at both GCSE and A-levels. 5,6 Twice as many students in wealthier areas, in 2017, 

took  music as an A-level compared with those than those in less affluent areas. Student’s living 

in areas of highest deprivation are also less likely to be offered the opportunity to study A levels 

 
1 National Foundation for Educational Research (2011) ‘The Impact of Creative Partnerships on School Attainment and 
Attendance. Available at https://static.a-n.co.uk/wp-content/uploads/2017/02/nfer-cp.pdf (accessed 25.02.19) 
2 Arts Education Partnership (2009) Doing Well and Doing Good by Doing Art: The Effects of Education in the  Visual and 
Performing Arts on the Achievements and Values of Young Adults. Available at http://www.aep-arts.org/wp-
content/uploads/2012/03/AEP-Wire-catterall.pdf (accessed 25.02.19) 
3 ACE (2014). The Value of Arts and Culture to People and Society: An Evidence Review. Available at 
https://www.artscouncil.org.uk/sites/default/files/download-
file/The_value_of_arts_and_culture_to_people_and_society_an_evidence_review.pdf (accessed 25.02.19) 
4 SQW Consulting (2010) Evaluation of find your talent – overview report, Department for Education, Research Report DFE-
RR089  
5 Gill, T. (2018). Provision of GCE A level subjects 2017. Statistics Report Series No.123. Cambridge, UK: Cambridge Assessment.  
6 Gill, T (2015) Uptake of GCSE subjects 2014, Statistics Report Series No.80, Cambridge Assessment  

 

https://static.a-n.co.uk/wp-content/uploads/2017/02/nfer-cp.pdf
http://www.aep-arts.org/wp-content/uploads/2012/03/AEP-Wire-catterall.pdf
http://www.aep-arts.org/wp-content/uploads/2012/03/AEP-Wire-catterall.pdf
https://www.artscouncil.org.uk/sites/default/files/download-file/The_value_of_arts_and_culture_to_people_and_society_an_evidence_review.pdf
https://www.artscouncil.org.uk/sites/default/files/download-file/The_value_of_arts_and_culture_to_people_and_society_an_evidence_review.pdf


 

3 
 

in arts subjects; 64% of schools in areas of least deprivation provide music at A level, but only 

14% of schools do so in areas of highest deprivation.4 

 

Without arts programmes connected to schools, vulnerable pupils are deprived the opportunity 

to develop creative skills as well as essential transferable skills due to various challenges going 

on at home. As a 2015 report by Warwick University called ‘Enriching Britain: Creativity, Culture 

and Growth’7 rightly states, “the goal is to ensure that those creative and cultural experiences 

and capabilities that are increasingly being limited to the wealthiest and least representative 

groups are also made available to all.” 

 
AYG is our response to the recent average 8% budget cut in schools and the increasing pressure 
on schools to focus on attainment, plus the introduction of the EBacc which contains no arts 
subjects. These changes to our education system have seen the arts being gradually squeezed 
out of the curriculum and as part of extra-curricular activities. Our aim is to help solve this 
problem by going into schools in areas with high levels of deprivation and delivering a free 
programme for their students.  As well as creative workshops, we’re enabling participants to 
work with incredible, inspiring artists and positive role models with whom they might not 
otherwise cross paths.   
 

3. Programme overview 

Mossbourne Community Academy 

• Seven workshops delivered of 16 hours with 14 students  

• Three performances: 

o one performance by Kokoroko band to an audience of school students and 

teachers (audience approx 200) 

o a performance involving the students performing with Kokoroko band at 

Church of Sound to an audience of around 350 people, including members of 

the general public as well as other students and parents (audience approx 

400). 

o Jan 2019- Kokoroko ticketed gig attended by members of the public; students, 

families and teachers from the school (audience approx 400) 

 

 

 

 
7 The University of Warwick (2015) Enriching Britain: Culture, Creativity and Growth. Available at 
https://warwick.ac.uk/research/warwickcommission/futureculture/finalreport/warwick_commission_report_2015.pdf 
(accessed: 25.02.19) 

 

https://warwick.ac.uk/research/warwickcommission/futureculture/finalreport/warwick_commission_report_2015.pdf
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4. Evaluation methodology 
A mixed method approach was employed to capture quantitative and qualitative data. Prior to 

the start of the project, baseline data on pupils was collected from the teachers, comprising of 

statistical data on student’s backgrounds and baseline levels of participation in the arts. 

Additionally, teachers were asked to provide qualitative data on the backgrounds of the 

participants, and vulnerabilities/ reasons for inclusion in the project.  

Process evaluation by workshop leaders and a consultant occurred throughout the project to 

identify success factors and areas of ongoing improvement.  

Post-intervention, a series of questionnaires were completed by teachers and parents, as well as 

self-assessment questionnaires for pupils. These assessed changes in interest in music, artistic 

skills, transferable skills, and social inclusion as well as critical success factors in programme 

delivery, process evaluation and ideas for future development. Additionally, interviews were 

carried out with teachers, workshop leaders, and students to provide a greater depth of 

qualitative data.  

 

 

5. Programme aims and outcomes 

5.1  Improving access to music and the performing arts for disadvantaged young people and 

their communities 

One of the primary aims of AWF’s programmes is to improve access to music and the performing 

arts for disadvantaged young people and their communities. Analysis of the data collected about 

the 14 young people taking part in the programme revealed that: 

• nearly all (93%) were from Black and Minority Ethnic backgrounds  

• nearly two-thirds (64%) were on pupil premiums/free school meals.8  

• 29% were identified by their teacher as having mental health issues and over 20% 

experienced parental incapacity.  

 

As their teacher who identified the students outlined 

They are incredibly musical students… but they are also students that don’t have many 

opportunities to perform outside of school, so I wanted to choose students …that I thought would 

most benefit from it. 

 

Workshop leaders also remarked on the motivation of the students  

The kids have been a lot more enthusiastic than I thought they would be and they are open to 

learning new things and they are very very talented and pick up stuff so so quickly…with the 

amount of natural ability they have we can come in and show them that the possibilities are 

endless if they really put their mind to it whatever they do. 

 

 
8 The Pupil Premium is additional funding given to schools to improve the attainment of disadvantaged children.  
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5.2   Inspiring young people to achieve their potential through music and the performing arts 

The second key aim of AWF’s work is to inspire young people to achieve their potential by 

increasing their enjoyment, interest, knowledge and skills in music and the performing arts. 

 

Increased enjoyment of music and the performing arts 

As Figure 1 shows, analysis of the feedback forms completed by young people at the end of the 

programmes revealed that taking part had helped many participants to increase their enjoyment 

of music and the performing arts. 

 

Figure 1: How young people rated their enjoyment of listening to and playing music or singing at the end 
of programme (n =13) 9 

 
 

Many young people described how they had enjoyed different aspects of the programme 

activities: 

To be able to play live in front of lots of people. 

Being able to meet these professional musicians and the process of making music. 

Additionally, the qualitative analysis revealed how the students valued learning new knowledge, 

particularly different types of music and the professional process of making music  

 

For me personally the big difference is understanding music itself. So what I usually thought 

about the music that I listen to, is that someone goes into the studio and they say everything and 

that’s it and they just leave it to the rest, but its more than that; the person has to sit down, and 

they have to think about it and develop it, and they have to make it a bit more than what we 

actually think it is.  I feel like it made me enjoy music more and made me want to become a 

musician. 

 

 
9 “N =” indicates the number of young people answering each question. 

23% 31%

46%

46%

54%

LIKE LISTENING TO MUSIC MORE

LIKE PLAYING AN INSTRUMENT OR SINGING
MORE

Same as before A bit more/better A lot more/better
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Future Sound...opened my eyes to music. Before I didn’t listen to afrobeat or anything related to 

that but now hearing the history, it kind of interested me more and then learning all that, and 

improvising, making my own music. 

 

Improved artistic skills  

Taking part in AWF’s programmes also helped the young people to improve their artistic skills. 

Young people, workshop leaders and teachers all assessed the extent to which they felt the 

young people’s artistic skills had improved through the project. 

 

As Table 1 illustrates, the vast majority of participants improved across a range of high level 

artistic skills. 

 

Artistic skill 
Percentage of participants that improved 
the artistic skill by all assessors 

IMPROVISATION 98% 

PLAYING MUSIC BY EAR 95% 

WRITING THEIR OWN TUNES/ MUSIC 85% 

PLAYING AS PART OF A GROUP 90% 

PERFORMING IN FRONT OF OTHER PEOPLE 83% 

USING COMPLEX RHYTHMS 95% 

 

Disaggregated analysis also shows how the different groups (self-assessment by young people; 

workshop leaders and teachers) rated the changes in artistic skills.  
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As Figure 2 shows, most young people felt that their skills had increased as a result of taking part 

in AWF’s programmes on an array of artistic skills.  

 

Figure 2: How young people rated their artistic skills in music at the end of programme (n = 12-13) 

 
 

I’ve learnt how to compose my own music, how music isn’t restricted and how you can open up 

to so many different concepts and avenues of using different music together and different genres 

of music together. 

 

I think I have mainly improved my improvisation. I don’t normally like improvising, it’s pushed us 

to improvise, and its helped, it’s helped a lot, now if I had to improvise on something I would feel 

more confident to improvise. 

 

Workshop leaders also rated the participants artistic skills as showing dramatic improvement 

with rating 100% of students as showing improvement in using complex rhythms, performing 

and playing as a group. 

 

 

8%

8%

25%

31%

15%

15%

46%

50%

54%

67%

15%

46%

46%

46%

50%

38%

8%

54%

38%

38%

GOOD AT PLAYING AN INSTRUMENT OR SINGING

IMPROVISATION

PLAYING MUSIC BY EAR

WRITING THEIR OWN TUNES/ MUSIC

PLAYING AS PART OF A GROUP

PERFORMING IN FRONT OF OTHER PEOPLE

USING COMPLEX RHYTHMS

Same as before A bit better A lot better
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Figure 3: How workshop leaders assessed participants artistic skills after taking part in the 

programme (n=14) 

 
 

 

The participant’s teacher rated all the participants as having improved in the vast majority of 

artistic skills.  

 

Figure 4: How the teacher assessed participants artistic skills after taking part in the programme 

(n=14) 

 
 

 

Workshop leaders described how they had seen participants developing their artistic skills 

during the workshops: 

I was surprised how quickly Ned adjusted to playing more syncopated rhythms on the drums, 

especially seeing as his musical background is in less demanding rhythmic genres. 

Paula became a very confident xylophone player. She really became a great improviser. 

7%

7%

7%

14%

29%

29%

21%

7%

29%

21%

64%

64%

57%

93%

71%

79%

IMPROVISATION

PLAYING MUSIC BY EAR

WRITING THEIR OWN TUNES/ MUSIC

PLAYING AS PART OF A GROUP

PERFORMING IN FRONT OF OTHER
PEOPLE

USING COMPLEX RHYTHMS

Don’t know No change Improved a bit Improved a lot

36%

57%

29%

71%

7%

14%

43%

71%

29%

100%

57%

86%

IMPROVISATION

PLAYING MUSIC BY EAR

WRITING THEIR OWN TUNES/
MUSIC

PLAYING AS PART OF A GROUP

PERFORMING IN FRONT OF OTHER

PEOPLE

USING COMPLEX RHYTHMS

No change Improved a bit Improved a lot
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Ben has really developed in many ways, confidence, playing by ear, improvising, tone of 

playing. 

Similarly, teachers described changes they had seen in some of their students after taking part in 

the workshops: 

Susie’s improvisation improved massively, as well as her understanding of the complexity of 

jazz harmony. 

Sam’s solo in the gig was the first time I've heard him perform sax in public – such an 

achievement. 
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5.3 Improved transferable life skills 

AWF’s programmes also aim to enable young people to improve their transferable life skills. 

Young people, their teachers and workshop leaders were all asked to assess the extent to which 

they felt young people had improved these skills as a result of taking part. 

 

As Figure 5 shows, analysis of young people’s responses to the post-course assessment revealed 

particular improvements in their ability to collaborate and in their sense of creativity, as well as 

improvement in approximately half of participant’s critical thinking and communication skills. 
 

Figure 5: Young people’s assessment of their transferable skills at the end of programme (n = 13)  

 

Collaboration and creativity were also identified by the young people in the qualitative data as 

being key aspects that they felt that they developed in. 

 

For me it’s probably developing things we already have; so like working with people, like when we 

to split into groups and we had to compose our own tune, that’s helped me develop skills of 

working with people, if you had an idea and want to put it forward but you have to collaborate 

with everyone else’s idea and join all those ideas together to one big successful piece. It’s helped 

me with that 

 

Its taught us quite a lot, it helps us get creative, everything we do is quite creative. 

 

Workshop leaders also reported a dramatic improvement in students’ creativity, reporting 100% 

of students showing improvement; and 92% in collaborative skills. They also assessed 

improvements in critical thinking in 57%, which was similar to the young people’s self- 

15%

23%

54%

46%

69%

31%

38%

31%

15%

46%

8%

23%

CREATIVITY

COLLABORATION

COMMUNICATION SKILLS

CRITICAL THINKING SKILLS

Same as before A bit more A lot more
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assessment, but they assessed a higher percentage having improved their communication skills 

at 85%.  

 

Figure 6: Workshop leaders assessment of participants transferable skills at the end of programme (n = 
14) 

 

She has shown growth in her creativity and confidence 

 

He was a very strong leader in the group throughout, he developed the role as a help to others 

 

The participants teacher also corroborated the high percentage increase in skills in creativity, 

communication and creativity reporting improvements in 100% of participants, but felt there 

had been no change in critical thinking.  
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14%
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21%
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Figure 7: Teacher assessment of participants transferable skills at the end of programme (n = 14)  

 
 

The relatively low scores in critical thinking was reported by all assessors with an average across 

assessors of 39% of students showing improvement.  This will be considered by the AWF team 

and fed into the review process for forthcoming projects, and is thought to be due to the nature 

of the project which did not encompass problem solving activities directly. Future projects will 

assess whether this is an appropriate measure for this project, and if so how to incorporate 

more problem-solving activities into the projects.  

 

  

100%

43%

29%

50%

57%

71%

50%

CREATIVITY

COLLABORATION

COMMUNICATION SKILLS

CRITICAL THINKING SKILLS

No change Improved a bit Improved a lot



 

13 
 

 

5.4   Enabling young people to flourish at school and beyond 

The fourth key aim of AWF’s work is to enable young people to flourish both at school and in 

their lives more generally, by improving their wellbeing and their social inclusion. 

 

Young people improve their wellbeing 

As figure 8 shows, the majority of young people taking part in AWF’s programmes felt that 

participating in the project had helped them to feel more confident in themselves (92%), more 

positive about their lives (61%), and some felt happier at school (30%). 

 

Figure 8: How young people rated their wellbeing at end of programme (n =13) 

 

 Teachers and workshop leaders also noted significant improvements in young people’s 

confidence, both reporting that 93% of students showed increased confidence (n = 14). 

 

Confidence as a key outcome was corroborated in the qualitative analysis.  Both young people 

and workshop leaders made comments regarding increased confidence in making mistakes and 

learning from them, which suggests the project also helped to develop resilience skills.  

 

Young people made the following comments: 

 

It makes me feel more confident. I am usually someone who sticks with the melody and doesn’t 

mess with anything else but as I started playing with them it showed that it’s all right to make 

mistakes because then you can build off it, or like your band members can help you with it and 

help you develop it even more. 

 

8%

38%

69%

69%

46%

15%

23%

15%

15%

CONFIDENCE

FEEL POSITIVE ABOUT LIFE

FEEL HAPPY AT SCHOOL

Same as before A bit more A lot more
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I feel like it’s just overall confidence within yourself, believing in yourself, believing the ideas that 

you come up with, knowing that every idea you come up with is important…I can develop myself 

overall and I’m not limited. 

 

Workshop leaders made many comments about confidence in the young people such as: 

 

Lacks confidence and reluctant to play solo but was given so much encouragement and support 

that he was able to perform solo in the concert 

 

Grew in confidence, became more vocal and comfortable making mistakes 

 

 

Young people improve their social inclusion 

Feedback both from workshop leaders showed that they observed improved social skills in 65% 

of the participants and their teacher assessed improved social skills in all (100%) of the students.  

Furthermore, 61% of young people who took part in the programmes felt they had more friends 

than before they took part in the programme (n = 13).  

 

One young person said: 

I liked working with other people, especially in different years; meeting new people and co-

operating on ideas. 
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6. Workshop leader/ teacher development 

The project also aimed to develop the skills of workshop leaders and the lead teacher. 

Workshop leaders commented about how the project helped them work with groups of young 

people; to develop their collaborative composition and facilitation skills we well as learning tools 

for workshops, such as games. Two workshop leaders also remarked on how they had learnt 

more about how to support shy students develop confidence.  The Head of Music at the school, 

said she had learnt more about teaching aural skills (learning by ear) which she would try more 

in future with older students. 

 

Many workshop leaders also commented on how they had found it inspiring to pass on their 

skills to the next generation of musicians.  

 

I also learned that it’s important for gigging musicians to also contribute to the bringing up of the 

next generation of musicians, giving them something to look up to and inspire them as we were 

like them not long ago. 

 

Each one, teach one 

 

  



 

17 
 

 

7. Programme delivery 

Feedback from the majority of the young people taking part in the programmes was extremely 

positive. Students commented on their skill development, the atmosphere and the structure of 

the programme.  

I loved how it was based on our own individual creativity. I also loved how our skills that we 

have adopted can be applied all genres of music. 

 

It was wonderful :) 

 

7.1 The value of workshop leaders as mentors 

Students highly valued having professional musicians as instructors and mentors. 

 

What I enjoyed most about taking part was seeing the talent from the other musicians, because 

it’s very inspirational. It’s like seeing where I could be when I reach their age. 

 

I think the thing I enjoyed the most was playing with professional musicians. I feel like that really 

broadened my horizons and let me understand how music is behind all the closed doors. 

 

The atmosphere and general feeling around the room was amazing and the Kokoroko group 

were amazing and they worked with us so well. 

 

This factor was also identified by the school lead teacher as being the critical success factor of 

the project. 

 

It gives an opportunity for the students to engage with professional musicians, professional jazz 

musicians, who are working and who are gigging and they get to see what that’s like, they get to 

meet those people and be directly inspired by them and interact with them… who are young and 

similar to them. The direct involvement with KOKOROKO, having them come in and performing 

was just absolutely amazing, they did a lunchtime gig for all the students and it was probably the 

best music that we’ve ever  had in the school so that was incredible and having them come in and 

do the workshops every week and playing with the kids has been inspiring and exciting. 

They have had inspiration from musicians that they can relate to, which perhaps isn’t always the 

case. These are young people that are working and gigging in and around London and they can 

potentially see themselves doing something like that in the future. They also are getting just the 

most amazing mentoring and opportunities to work with them which they definitely wouldn’t get 

otherwise. 
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This was also commented on by workshop leaders 

The students were engaged in the project. The workshop leaders were very relatable for the 

students – they met them on their level and weren't seen as ‘teachers' but as 'fellow musicians'. 

The students respected the workshop leaders; professional musicians who can walk the walk… 

There was a very supportive communal vibe, particularly with the final performance and there 

were very positive relationships between the workshop leaders and the students 

 

The children from MCA who took part in the project have been inspired by what we do and by 

having a glimpse of what they're capable of.

7.2  The value of performing at a cultural venue 

Another key factor identified by the teacher and students was the opportunity to perform at 

Church of Sound, a local established jazz performance venue.  

 

The benefit that FS provided to the students was the opportunity to perform at Church of Sound, 

which is an incredible experience. 

 

I enjoyed playing the games at the beginning, and playing music which payed off with the live 

performance in a church. 

 

 

7.3  Suggestions for improvement 

A few young people put forward suggestions for improving the programmes, such as: 

• Seeking to have a more balanced group in terms of the age of students- (“More sixth formers 

maybe as there were only two including me”) 

• Having a greater focus on specific genres of music-(“Because the genre of music that we 

were playing was a mixture of afrobeat and jazz we could've explored those genres a bit 

more”) 

• Increasing the length of the programme- (“I loved all of it but it would be better if the 

workshop went on for longer”) 

 

Meanwhile, feedback from workshop leaders and the lead teacher highlighted various aspects of 

delivery that they felt could be improved.  

• Collaborative planning- (“A preliminary meeting before the whole project with all the 

workshop leaders would be beneficial to make sure that everyone is on the same page. This 

meeting would also be a chance to get other opinions on how aspects of the project should 

run.”) 

• Timing of performances for both the assembly and the evening performance- (“The 

lunchtime performance, before the project, wasn't fully attended. We assume this was 

because students had a hectic day at school and need their free time to relax. A better 
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option would be to have a full performance with Kokoroko in a school assembly” “The time 

of the final performance was too early. Lots of friends/parents/teachers wanted to attend, 

but they couldn't get away from work soon enough.”) 

• Time- Workshop leaders also identified more time as an improvement, some noting that 

longer sessions would be of benefit. 

• Independent learning- One workshop leader suggested promoting more independent 

learning between sessions would help students to make more progress.  

• More participants- Workshop leaders also suggested expanding the remit of the project to 

more participants who may have different backgrounds but would benefit from the project.  

• Diversification- Another suggestion development was to involve a pre-existing ensemble 

(Steel-Pan, Choir, Big Band) and incorporate other creative elements (dance, poetry) 

• Long term progression- Workshop leaders also commented on building in longer term 

progression and signposting to other opportunities for current participants  

 

The lead teacher corroborated the suggestions for improvement about more time. She also 

suggested tightening up on some administrative elements, such as DBS checks and photo 

permissions for visitors.  The teacher suggested that repeating the project in the same school 

with a different cohort was possible but if using the same deprivation and diversity criteria, the 

musical calibre of students may be different. A possible development with current participants 

could be a group composition project and /or recording.  

 

8. Conclusion and recommendations 

This evaluation of the Future Sound programme showed that we made good progress in 

achieving our key aims. The project reached young people with high musical calibre from 

disadvantaged backgrounds, who experienced barriers to furthering their musical potential. Our 

programmes have therefore increased the opportunities for young people, who might otherwise 

be excluded from such activities, to engage in music.  

Furthermore, our programmes have succeeded in inspiring many of these young people to 

increase their knowledge, skills and enjoyment of music. In addition, taking part in our 

programmes has enabled young people to improve their transferable life skills, particularly in 

collaboration, communication and creativity. These are core skills which help young people 

prepare for 21st century careers and life. 

Finally, there was clear evidence of the programmes’ impact in improving the wellbeing and 

social inclusion of participants, enabling young people to flourish both at school and beyond.  
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Appendix 1 

Future Sound- Qualitative Analysis 

 

Introduction 

The following qualitative analysis is based on questionnaires and interviews with students, 

teachers and workshop leaders from the Future Sound project which took place between 

September 2018- January 2019.  

 

Comments have been classified into themes and subthemes as outlined below. Quotes may 

be found in more than one section if applicable to different categories 

 

Theme Sub theme 

Critical success 
factors 

• Participants backgrounds/ ability/ mindsets 
• Value of workshop leaders as mentors 
• Value of performing at a cultural venue 

 

Outcomes • Artistic skills 
o Composing 
o Improvising 
o Aural skills 
o Rhythm/technique 

• New knowledge and experience of making music 
• Transferable skills 

o Collaboration 
o Creativity 
o Critical thinking 

• Enhanced wellbeing 
 

Workshop 
leaders and 
teacher’s 
development 

• Workshop leaders giving back 
• Workshop leaders/teachers learning 

Programme 
delivery 
satisfaction 

• Activities- games 
• General satisfaction with the course 

Future 
development 
 

• More independent learning 
• More time for same participants/ similar project 
• Planning/ administrative/ timings 
• Development project for Autumn 2018 Future Sound participants/ or 

new cohort 
• Expanding to more participants 
• Long term progression 
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CRITICAL SUCCESS FACTORS 

 

Participants backgrounds/ability/ mind-sets 
They are incredibly musical students, nearly all of them are doing GCSE music or 
planning to do GCSE music or some of them have already done it and are now doing 
A-level. As I said they are very musical but they are also students that don’t have 
many opportunities to perform outside of school,so I wanted to choose students that 
perhaps hadn’t performed in lots of venues outside, they have perhaps performed in 
school but not venues outside of that so I chose students that I thought would most 
benefit from it. 
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18. 
 
The kids have been a lot more enthusiastic than I thought they would be and they are 
open to learning new things and they are very very talented and pick up stuff so so 
quickly…with the amount of natural ability they have we can come in and show them 
that the possibilities are endless if they really put their mind to it whatever they do. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
It’s been fun, they’ve been enthusiastic from the outset they’ve been a pleasure to 
teach. 
Onome- KOKOROKO, Nov 18 
 
I think that the things that have stood out is everyone’s willingness to be involved in 
the project. Everyone is talented, everyone can play their notes, but everyone has the 
right energy and the right mindset and I think that’s something maybe not shocked 
me but that’s not always what you get when you do workshops, people who are 
willing to be part of the project, its beautiful to see really. And a lot of these guys have 
so much potential to be amazing musicians, I’m excited to see what they’re going to 
do in the next couple of years. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
There is this viewpoint that young people don’t want to do anything, they just want to 
stay at home and be on their phones, stuff like that, but we actually present 
opportunities to them, like we started off with a lunchtime concert, showed them 
what we do, it got them interested, look at like how many people are coming to the 
workshops, its been really successful, it just shows the willingness that young people 
actually do want to do things, they have the talent and the intelligence to do these 
things. 
Richie Seivwright, KOKOROKO, Nov 18 
 
I think that compared to when I was at school, think they are so much more much 
more receptive and open to things. I don’t know about anybody else but if someone 
told one of my peers to go and check out a Billy Holiday tune it would be like yeah ok  
But we’ve had students coming up to us and say what was that we were just playing? I 
want to go and check it out, I want to go and learn it which for me, is refreshing to see 
because that definitely wasn’t my experience when I was in school and its very heart-
warming to see that.  
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Yohan, KOKOROKO, Nov 18 
 
Went away and practised/ learnt body and soul 
Workshop leader (individual participant feedback), Nov 18 
 
Showed leadership, confidence and remembered parts. Was eager to learn. 
Workshop leader (individual participant feedback), Nov 18 
 

 

 

Value of workshop leaders as mentors 
Playing with an experienced trumpet player. This helped me improve my tone. 
YP, Mossbourne Community Academy, Nov 18 
 
I've most enjoyed the relaxed and more friend approach rather than leader student 
YP, Mossbourne Community Academy, Nov 18 
 
The atmosphere and general feeling around the room was amazing and the Kokoroko 
group were amazing and they worked with us so well. 
YP, Mossbourne Community Academy, Nov 18 
 
Being able to meet these professional musicians and the process of making music. 
YP, Mossbourne Community Academy, Nov 18 
 
What I enjoyed most about taking part was seeing the talent from the other 
musicians, because it’s very inspirational. It’s like seeing where I could be when I 
reach their age. And obviously I enjoyed learning off them, learning different skills 
and expand my knowledge and my musical understanding. I’m the only singer there, 
so it shows me how even through singing I can work my way around a band and even 
be able to better myself, even though I’m the only person who sings. 
YP, Mossbourne Community Academy, Nov 18 
 
I think for me it was playing with and having another trumpeter, because from year 7 
we didn’t have any, well we did but we haven’t had any high standard so it’s quite fun, 
and its nice to have someone else that you can look up to, learn from them and see 
how they are doing certain things so I’ve enjoyed that and also composing a bit of 
music as well 
YP, Mossbourne Community Academy, Nov 18 
 
I think the thing I enjoyed the most was playing with professional musicians. I feel 
like that really broadened my horizons and let me understand how music is behind all 
the closed doors, and you see people creating music it shows you what actually goes 
under it. I enjoyed it more because it shows you what people actually go through to 
make music, not just something that just comes up and you just listen to it. 
YP, Mossbourne Community Academy, Nov 18 
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The children from MCA who took part in the project have been inspired by what we 
do and by having a glimpse of what they're capable of. Without having that it's hard to 
keep a passion for music which allows you to practice willingly. As many 
opportunities as possible need to be taken to inspire children who are not lucky 
enough to be brought up in a musical family or a church which makes being inspired 
by what they see around them so much easier. 
Ayo, KOKOROKO, Nov 18 
 
That hard work, that talent, is only about 10% of becoming successful in anything you 
do. Playing an instrument is such a vocation and often unless you have an example in 
front of you to show you where you could go it can be quite discouraging when you 
are trying to work stuff out in practice and can be very long and laborious and can 
often make you lose hope about where you are going so hopefully by seeing people 
like us who are still very much in our learning process, out there, doing things with 
our ability, hopefully they can walk away from this feeling like even if I’m not where I 
want to be right now  with my instrument or my life there are people out there like us 
doing it so why can’t I. 
Yohan, KOKOROKO, Nov 18 
 
The students were engaged in the project. The workshop leaders were very relatable 
for the students – they met them on their level and weren't seen as ‘teachers' but as 
'fellow musicians'. The students respected the workshop leaders; professional 
musicians who can walk the walk… There was a very supportive communal vibe, 
particularly with the final performance and there were very positive relationships 
between the workshop leaders and the students. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
It gives an opportunity for the students to engage with professional musicians, 
professional jazz musicians, who are working and who are gigging and they get to see 
what that’s like, they get to meet those people and be directly inspired by them and 
interact with them.  I think the best thing that Future Sound has provided are these 
workshops where the students have been working directly with the musicians and 
they have been able to work individually sometimes even on a one on one basis,  in 
groups and have had the musicians show them how to improve and teaching them 
things which is a really special and unique opportunity that in a school setting you 
just can’t get… The most obvious benefits that FS provided to the students was the 
direct engagement with professional jazz musicians who are young and similar to 
them 
Yes I think the direct involvement with KOKOROKO, having them come in and 
performing was just absolutely amazing, they did a lunchtime gig for all the students 
and  it was probably the best music that we’ve ever  had in the school so that was 
incredible and having them come in and do the workshops every week and playing 
with the kids has been inspiring and exciting. 
They have had inspiration from musicians that they can relate to, which perhaps isn’t 
always the case. These are young people that are working and gigging in and around 
London and they can potentially see themselves doing something like that in the 
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future. They also are getting just the most amazing mentoring and opportunities to 
work with them which they definitely wouldn’t get otherwise.  
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18. 
 
Initially he was very unsure and felt overwhelmed by the complexity but developed a 
great relationship with Yohan and really wanted to impress him. He was rock solid in 
the performance and totally stepped up the game! 
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18 
 

 

 

 

Value of performing at a cultural venue 
The most obvious benefits that FS provided to the students was … as well as the 
opportunity to perform at Church of Sound, which is an incredible experience. Having 
been to some of the gigs at Church of Sound I’m really excited that they’ll be able to 
perform at such an exciting jazz venue 
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18 
 
I enjoyed playing the games at the beginning, and playing music which payed off with 
the live performance in a church. 
YP, Mossbourne Community Academy, Nov 18 
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OUTCOMES 

 

Artistic skills- Composing 
What I’ve learnt through Future Sound, is how to obviously compose my own music, 
how music isn’t restricted and how you can open up to so many different concepts 
and avenues of using different music together and different genres of music together. 
And also learnt that even though I’m a singer I’m still not limited because there’s so 
many things I can do in composing music and helping other musicians through my 
musical air in order to teach them what to do and help them with composing and stuff 
like that. 
YP, Mossbourne Community Academy, Nov 18 
 
The opportunity to lead creatively with his own composition developed his 
communication and musicianship 
Sophie Sayer, Head of Music, Mossbourne Community Academy, Nov 18 
 
Bill was really interested in composing and arranging 
Workshop leader (individual participant feedback), Nov 18 
 
I really enjoyed getting to play in a group. I also enjoyed composing a song with XXX 
and seeing how so many contributions can develop it into something bigger and 
better.  
YP, Mossbourne Community Academy, Nov 18 
 
The trumpet player pushed himself with regards to composition and arranging. The 
final tune was derived from his initial idea, and he arranged the piece for the band 
between workshop sessions. 
Sheila Maurice-Grey, KOKOROKO, Nov 18-  
 

 

Artistic skills- Improvising 
I think I have mainly improved my improvisation. I don’t normally like improvising, 
it’s pushed us to improvise, and its helped, it’s helped a lot, now if I had to improvise 
on something I would feel more confident to improvise.  
YP, Mossbourne Community Academy, Nov 18 
 
Grew in confidence when it came to improvising 
Workshop leader (individual participant feedback), Nov 18 
 
Her improvisation improved massively, as well as her understanding of the 
complexity of jazz harmony- she realised how much she has to learn 
Sophie Sayer, Head of Music, Mossbourne Community Academy, Nov 18 
 
He grew in confidence and started exploring improvisation on an instrument that is 
unfamiliar to him. 
Workshop leader (individual participant feedback), Nov 18 
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I am not used to improvisation at all. I’m a singer and usually you would do scatting 
but I have no experience of that so I feel it’s helped me develop my musical air by 
hearing the music and making music on the spot. And it’s helped me because at school 
we have to do composition so it gives me a broader understanding of music in general 
and how I can fuse different ideas together. 
YP, Mossbourne Community Academy, Nov 18 
 
I enjoyed performing and improvising. And I enjoyed the fact that we were able to 
perform a song written by students.  
YP, Mossbourne Community Academy, Nov 18 
 
He has really developed in many ways, confidence, playing by ear, improvising, tone 
of playing. 
Workshop leader (individual participant feedback), Nov 18 
 
She became a very confident xylophone player, really became a great improviser 
Workshop leader (individual participant feedback), Nov 18 
 

 

Artistic skills- Aural skills 
I enjoyed learning the tunes by ear and playing them all together.  
YP, Mossbourne Community Academy, Nov 18 
 
Can play by ear and confident in improvising. Sound on violin got bigger 
Workshop leader (individual participant feedback), Nov 18 
 
He has really developed in many ways, confidence, playing by ear, improvising, tone 
of playing. 
Workshop leader (individual participant feedback), Nov 18 
 
The students use formal music notation for the majority of their music-making at 
school. Their aural capabilities have improved greatly as a result of this project.  
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 

 

Artistic skills- Rhythm/technique 
 
I was surprised how quickly he adjusted to playing more syncopated rhythms on the 
drums, especially seeing as his musical background is in less demanding rhythmic 
genres. 
Workshop leader (individual participant feedback), Nov 18 
 
Ned has improved his drumming technique.  
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Both of the bass players have developed their bass and percussion. They both 
understand the function of the rhythm section and the intricate hook up between bass 
and drums. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
He has really developed in many ways, confidence, playing by ear, improvising, tone 
of playing. 
Workshop leader (individual participant feedback), Nov 18 

NEW KNOWLEDGE AND EXPERIENCE OF MAKING MUSIC 

 

New knowledge and experience of making music 
Before I didn’t know the difference between afrobeat and afrobeats and the history 
and everything. So its taught us quite a lot 
YP, Mossbourne Community Academy, Nov 18 
 
I found Future Sound quite eventful to be honest, and it opened my eyes to music. 
Before I didn’t listen to afrobeat or anything related to that but now hearing the 
history, it kind of interested me more and then learning all that, and improvising, 
making my own music. 
YP, Mossbourne Community Academy, Nov 18 
 
Learning between the difference between afrobeat and afrobeats and the history of 
how afrobeat came about. All about Fela Kuti and all of that stuff as well. I learned 
quite a lot about that. And everything that he said as well about musicians, it’s quite 
good working with professional musicians, learning how they make their music and 
how songs come about, it’s not just like they wake up and they just do it, there are 
processes and stages that you go through. Learning about that was pretty good.  
YP, Mossbourne Community Academy, Nov 18 
 
For me personally the big difference is understanding music itself. So what I usually 
thought about the music that I listen to, is that someone goes into the studio and they 
say everything and that’s it and they just leave it to the rest, but its more than that; 
the person has to sit down, and they have to think about it and develop it, and they 
have to make it a bit more than what we actually think it is.  I feel like it made me 
enjoy music more and made me want to become a musician.  
YP, Mossbourne Community Academy, Nov 18 
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DEVELOPMENT OF TRANSFERABLE SKILLS 

 

Development of transferable skills- collaboration 
For me it’s probably developing things we already have; so like working with people, 
like when we to split into groups and we had to compose our own tune, that’s helped 
me develop skills of working with people, if you had an idea and want to put it 
forward but you have to collaborate with everyone else’s idea and join all those ideas 
together to one big successful piece. It’s helped me with that 
YP, Mossbourne Community Academy, Nov 18 
 
Working in a group, practical work 
YP, Mossbourne Community Academy, Nov 18 
 
I really enjoyed getting to play in a group. I also enjoyed composing a song  with XXX 
and seeing how so many contributions can develop it into something bigger and 
better.  
YP, Mossbourne Community Academy, Nov 18 
 
Working with other people, especially in different years; meeting new people and co-
operating ideas. 
YP, Mossbourne Community Academy, Nov 18 
 
He was a very strong leader in the group throughout, he developed the role as a help 
to others 
Workshop leader (individual participant feedback), Nov 18 
 

 

Development of transferable skills- creativity 
I would say it’s quite creative, it’s taught us quite a lot as well. Before I didn’t know 
the difference between afrobeat and afrobeats and the history and everything. So its 
taught us quite a lot, it helps us get creative, everything we do is quite creative.  
YP, Mossbourne Community Academy, Nov 18 
 
I loved how it was based on our own individual creativity. I also loved how our skills 
that we have adopted can be applied all genres of music. 
YP, Mossbourne Community Academy, Nov 18 
 
She has not been here for all the workshops but listening to her, you wouldn't be able 
to tell. She was very focused when here and has shown growth in her creativity and 
confidence 
Workshop leader (individual participant feedback), Nov 18 
 

 

Development of transferable skills- critical thinking 
It’s good for them to develop not just musically but socially and teach them how to 
work with other people, problem solving, it also involves maths with arts and stuff. 
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And Just the social side of the music. It can be an escape for children going through 
whatever they are going through in their lives 
Richie Seivwright, KOKOROKO, Nov 18 
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ENHANCED WELLBEING 

 

Development of confidence 
Ella was very shy at the beginning of the project and was quite self-deprecating. 
Towards the end of the project, he was more encouraging of his abilities and adopted 
a positive attitude towards his musicianship. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
What I learnt was to be more confident in myself. We did this thing where we split up 
into 3 groups and had to create a piece of music over the holiday, when I came back I 
had to improvise. After improvising on my own, I slowly built up the confidence to do 
that in front of other people and it helped me become a better musician than I actually 
am. 
YP, Mossbourne Community Academy, Nov 18 
 
It makes me feel more confident. I am usually someone who sticks with the melody 
and doesn’t mess with anything else but as I started playing with them it showed that 
it’s all right to make mistakes because then you can build off it, or like your band 
members can help you with it and help you develop it even more. 
YP, Mossbourne Community Academy, Nov 18 
 
I feel like it’s just overall confidence within yourself, believing in yourself, believing 
the ideas that you come up with, knowing that every idea you come up with is 
important. Just in general it helps me to understand. I feel like sometimes singers 
within the music industry were just expected to just sing, and not have any 
understanding of different types of instruments and have an understanding of theory 
but it helped me personally to believe in myself and believe that I can do other things. 
I don’t have to just sing, I can do theory and through that I can develop myself overall 
and I’m not limited.  
YP, Mossbourne Community Academy, Nov 18 
 
Lacks confidence and reluctant to play solo but was given so much encouragement 
and support that he was able to perform solo in the concert 
Sophie Sayer, Head of Music, Mossbourne Community Academy.  
 
Very nervous initially but enjoyed performing and improving her violin skills 
Sophie Sayer, Head of Music, Mossbourne Community Academy.  
 
Very quiet and quite negative about his ability initially (his first word feedback at the 
end of the starter session was 'bad') but through Richie's support especially he gained 
confidence. He practised a lot individually and was so proud to get it right. His solo in 
the gig was the first time I've heard him perform sax in public- such an achievement. 
Sophie Sayer, Head of Music, Mossbourne Community Academy 
 
Felt quite isolated initially and reluctant to join in but enjoyed himself in the concert. 
His mum was so proud! 
Sophie Sayer, Head of Music, Mossbourne Community Academy 
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Grew in confidence, became more vocal and comfortable making mistakes 
Workshop leader (individual participant feedback), Nov 18 
 
He got much better at asking questions he was unsure about 
Workshop leader (individual participant feedback), Nov 18 
 
He was very shy. After a while he got more confident and soloed confidently 
Workshop leader (individual participant feedback), Nov 18 
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WORKSHOP LEADERS AND TEACHERS DEVELOPMENT 

 

Workshop leaders giving back 
I also learned that it’s important for gigging musicians to also contribute to the 
bringing up of the next generation of musicians, giving them something to look up to 
and inspire them as we were like them not long ago. 
Richie Seivwright, KOKOROKO, Nov 18 
 
It’s good for ourselves to give something back to the community 
Richie Seivwright, KOKOROKO, Nov 18 
 
I think it’s just important that like bands, especially people like us coming from 
backgrounds that we did, that we do projects like this to actually just give back. It 
develops our skills, develops us in other ways as well 
Richie Seivwright, KOKOROKO, Nov 18 
 
Each one, teach one. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 

 

Workshop leaders/teachers learning 
I learned that so many great things can come out of giving young people a opportunity 
to experience a new thing and how something simple like a couple workshops can 
completely change the mindset of a young person. I learned ways to engage young 
people and ones who are shy and find it hard to come out of their bubble. 
Richie Seivwright, KOKOROKO, Nov 18 
 
Before this project, I already had a good amount of workshop experience. However, I 
was able to take a lot away from this project to apply to my teaching method for any 
other projects that come up in future. One of which was simple but fun and energetic 
games to play during workshops to help re-energise students. It also gives them a 
mental break and makes it easier for them to refocus. Before the project my 
knowledge on such type of games were slim. Working with the children for multiple 
days (previous workshops were mainly one and ones) also gave me a better 
understanding of how to approach attendants who are very quiet and shy, helping 
them come out of their shells. I.E someone might seem uninterested because of how 
quiet they keep; by continually giving them things to partake in and encouraging 
them. After a short while you see them come out of their shell with confidence all of a 
sudden being shown because they've been given the opportunity to get comfortable 
with something new. 
Ayo, KOKOROKO, Nov 18 
 
After completing the future Sound project, I’ve learned how to communicate ideas 
from the perspective of a teacher, dealing with multiple children at once. Working to a 
deadline made this harder but in retrospect, that may have made the teaching process 
more concise.  
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Yohan, KOKOROKO, Nov 18 
 
Richie and Yohan didn't have a huge amount of experience leading workshops. 
Onome has had lots of experience working in this context. The leaders were able to 
learn from each other with regards to facilitation. Everyone was given their own 
opportunity to lead a portion of the sessions. Feedback was provided where 
appropriate. Whilst it is unlikely that the workshop leaders have developed as music 
creators, they developed their understanding of their audience and how people 
engage with their music… All the workshop leaders have certainly developed their 
collaborative composition skills. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
[Question: What did she learn] 
The way aural skills were taught (learning by ear/not letting them learn by 
notes/sheets). This approach was challenging for the students. I’m going to try this 
approach more with the older students. 
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18 
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PROGRAMME DELIVERY SATISFACTION 

 

Activities- games 
I also enjoyed the warm up games. 
YP, Mossbourne Community Academy, Nov 18 
 
It was very interactive 
YP, Mossbourne Community Academy, Nov 18 
 
I also had fun in the games we played. 
YP, Mossbourne Community Academy, Nov 18 
 
I enjoyed playing the games at the beginning, and playing music which payed off with 
the live performance in a church 
YP, Mossbourne Community Academy, Nov 18 
 

 

General satisfaction with the course- (question- what can be improved?) 
NUM 
YP, Mossbourne Community Academy, Nov 18 
 
Nothing twas all good 
YP, Mossbourne Community Academy, Nov 18 
 
Nope, it was great! 
YP, Mossbourne Community Academy, Nov 18 
 
No, it was wonderful :) 
YP, Mossbourne Community Academy, Nov 18 
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FUTURE DEVELOPMENT 

 

More independent learning 
Maybe teaching the kids how to plan rehearsals and practice would be good. We were 
lucky enough to work with very talented kids and I don’t think any of them practiced 
together outside of the workshops. It would’ve been good to teach them how to take 
their study into their own hands and how to go about scheduling rehearsals and the 
content of these rehearsals. This way we could’ve got them used to doing most of the 
work by themselves and not having to rely on teachers for most things 
Richie Seivwright, KOKOROKO, Nov 18 
 

 

More time for same participants/ similar project 
For future projects, I think more time with the kids would be beneficial. They 
absorbed so much from us in a very short time - I can only imagine how much they (& 
us) could learn if we had a weekly workshop running from September to Christmas. 
Yohan, KOKOROKO, Nov 18 
 
More of it, more time. They are performing, they’ve got their hour concert, they have 
made really good progress. They’ve had 6 weeks and can only learn so many songs so 
we’ll see how they manage to fill the time, but as always more would be better so that 
would be it really.   
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18 
 
The project would be more effective if it was spread over two days of intense work 
(10 am – 5 pm, with an hour lunch break). The concert would be in the evening on the 
second of the two days. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
With Future Sound I feel a way it could improve, is obviously you need to 
accommodate for everybody so just more people to accommodate so that there can be 
more 1:1 or maybe it can improve by, I actually just don’t know, I literally don’t know, 
I literally don’t know…Yep I’m fishing for things, there’s literally nothing to improve. 
It’s very inspirational and it just helps us young musicians believe that we can do it 
and so I feel like there is nothing you can improve upon 
YP, Mossbourne Community Academy, Nov 18 
 
I think just time. It would be nice to sit down and really workshop people and their 
parts with their instruments, some longer days with more intense sessions and more 
intense learning. 
Onome, KOKOROKO, Nov 18 
 
Last week was really good when we had the whole day and it was the pace that I 
thought was really good.  
Sheila Maurice-Grey, KOKOROKO, Nov 18 
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I loved all of it but it would be better if the workshop went on for longer. 
YP, Mossbourne Community Academy, Nov 18 
 

 

Planning/ administrative/ timings 
A preliminary meeting before the whole project with all the workshop leaders would 
be beneficial to make sure that everyone is on the same page. This meeting would also 
be a chance to get other opinions on how aspects of the project should run. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
The rhythm section rehearsals were challenging for Yohan. He was dealing with 
students that weren’t confident on their instruments, so time was wasted finding the 
right notes and dealing with technical issues. The project would have been improved 
by having a professional bass guitarist and drummer for every session. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
The lunchtime performance, before the project, wasn't fully attended. We assume this 
was because students had a hectic day at school and need their free time to relax. A 
better option would be to have a full performance with Kokoroko in a school 
assembly. If this isn't possible, perhaps all students could be shown a video of 
Kokoroko performing. We want to make sure that the project is open to all students. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
Some small administrative permission elements- ensuring visitors have DBS checks, 
making sure visitors don’t take pictures on their phones.  
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18 
 
The time of the final performance was too early. Lots of friends/parents/teachers 
wanted to attend, but they couldn't get away from work soon enough. Even teachers 
at the school struggled to get there for 4:30 pm. A better time for the performance 
would be 7/8pm. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 

 

 

Development project for Autumn 2018 Future Sound participants/ or new cohort  
The current students would love to continue.  A development could be to focus on 
individual composing (they did composing in groups for the first project) with the 
outcome being composing a whole piece individually. There has been some brief 
discussion with Fred about recording their music, which would be rewarding for the 
students and potentially use to send out.  
Sophie Sayer, Head of Music at Mossbourne Community Academy, Nov 18 
 
The project could involve a pre-existing ensemble (Steel-Pan, Choir, Big Band). The 
students should all be secondary-level and above. They could learn Kokoroko’s music 
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and compose music in a similar style. Perhaps there could be an element of spoken 
word/poetry? 
The project would work well having a dance element. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
Because the genre of music that we were playing was a mixture of afrobeat and jazz 
we could've explored those genres a bit more. The course/workshop was perfect 
anyways. 
YP, Mossbourne Community Academy, Nov 18 
 
Increase frequency of class tests 
YP, Mossbourne Community Academy, Nov 18 
 

 

Expanding to more participants 
I feel there are plenty more children out there who have been learning an instrument 
but lack inspiration... As many opportunities as possible need to be taken to inspire 
children who are not lucky enough to be brought up in a musical family or a church 
which makes being inspired by what they see around them so much easier. 
Ayo, KOKOROKO, Nov 18 
 
The project was aimed at students from a less privileged background. While we 
understand the intention behind this, we feel that there are some other students at 
the school who would have benefitted from taking part in the project. Could there be 
a halfway house? Could students that show a keen interest be offered the opportunity 
to take part? 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
I would want as many people to be involved in it as possible. I had a random gig 
somewhere and I had a student come up to me and they said I saw you at Mossbourne 
School playing with Kokoroko and I said yeah, and this person was playing the sax 
and I said why don’t you come and get involved but it was a closed session , which is 
cool but it would be nice to open it up and get more people involved. 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
 
For me, I don’t have any problems asides from there is only other one sixth former 
here so there is two of us, maybe if there were more sixth formers, there’s lots of 
lower school, it’s nice if there was more our age.  
YP, Mossbourne Community Academy, Nov 18 
 

 

Long term progression 
I hope whatever this project plans to grow into will change the lives of the young 
people it works with long term and not just during the duration of the project. The 
young people need constant development which will give them a sense of stability 
from being completely certain they are passionate about something (which is an 



 

39 
 

amazing feeling to have when you’re going the stresses of adolescence). Its crazy to 
me to give them a taste of the possibilities that can come from music and then all of a 
sudden take that away from them. 
Richie Seivwright, KOKOROKO, Nov 18 
 
When designing future projects, we need to consider legacy. We would like to 
signpost students to Tomorrows Warriors/Julian Joseph Academy/NYJO and other 
similar schemes. Could the project include attending one of these schemes and taking 
part in a shared performance? Could we signpost them to the jazz ensembles at their 
local Music Hub? 
Sheila Maurice-Grey, KOKOROKO, Nov 18 
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